The United Nations Decade of Education for Sustainable Development (DESD), which is coming to an end, will offer all kinds of summaries and reflections on this issue. The aim of this paper, strictly related with the goals of the DESD, is to answer the following questions: (1
Introduction
From the point of view of an educational paradigm, Poland at the turn of the 21 st century, is a very interesting and complex country. It is a mix of tradition and modernity, characterised by a complete lack of harmony and unawareness of the significance of actions required in the process of shaping the modern educational system. It is often an intuitive process with no scientific or theoretical background, carried out by people responsible for education at different levels whose practical and factual knowledge is questionable. There is no described direction of the development of education and educational system, which should lead to sustainability as an important approach and a challenge for education.
It is not the authorís aim to deprecate the system of education in Poland as a whole, but to find a clear answer to the question of whether the Polish school really provides values education, which is basic and core in the process of sustainable development. Perhaps it is just a fiction which proves a lack of awareness in this respect.
Since the beginning of the 1990s, a time of deep social and economic changes in Poland, none of the ruling groups have prioritised education, which should be a priority considering the role of education in the contemporary world. Many authors (Long, 2002; McKeown, 2002; Clarke & Feeny, 2007; Robinson, 2012) emphasise the extreme significance of education in the process of preventing poverty and supporting important changes in the process of political and social transformation. Education has an extremely important role, particularly when the social system requires many actions and changes in order to allow humankind to move in the right direction and provide all the people on our planet with proper living conditions and satisfy all basic needs. Such an aim can only be attained through sustainable socio-cultural development which, to a great extent, is based on values education at all levels of formal and non-formal education. This coincides with the modern paradigm of development in the era of globalisation (Jablonsky, 1995; Touraine, 2007) and the contemporary paradigm of science (Rozov, 2009) . Science should show us how people deal with the environment and what to do to preserve its richness.
Values education should be one of the most essential elements of teaching, especially in primary schools. It poses one of the most significant challenges for contemporary education, and it is a standard set by the conditions in which the educational systems operate, particularly in Poland. Pupilsí values should be reflected in the educational process, especially those values which allowed change in the world through sustainable development (Lovat & Toomey, 2009; Rogoff, 2003) .
At present, values education (sometimes called education for values) is not an official trend or a requirement imposed on the Polish school; it is the result of more or less intended actions of individual teachers and is a sign of their social and citizen awareness. According to different authors, values education could be understood as an explicit attempt to teach about values and/or valuing (Superka, Ahrens, & Hedstrom, 1976) . As Ahmad (1998) acknowledges, values are derived from religions, traditions and customs of the people, while taking into consideration the universal aspects, and they relate to human relationships in everyday life, particularly relevant to relationships with the family, peer group, society as well as organisation. Taylor (2000) admits that the teacher is the critical mediator of values, but little is known of teachersí ideologies, either in terms of their own values, their attitude to promoting values in teaching or their values priorities. Do they just go along with the schoolís culture on values, whether or not they affirm these values themselves?
Theoretical Background
The contemporary world is heading in a startling direction which will lead it to self-destruction and self-annihilation. According to Laszlo (2008) , the world is on the brink of destruction, and the way people think of the future must change or the world will face complete extinction. One of the suggested solutions is sustainable development understood as having a real responsibility for the fate of the contemporary world, and not only as a myth or a slogan. Sustainable development requires adequately organised and oriented education. Education for sustainable development should be the centre of attention for all those responsible for education. Education oriented to achieve an authentically sustainable state of the contemporary world should be, to a great extent, based on values education. Poland should also design and develop special curricula for all levels of education with values as the basis of the teaching and learning process. Curricula shaped directly around values would help teachers to become aware of the significance and meaning of the process. Kokani (2010) points out the absolute fact that, by nature, human beings are spiritual creatures, so they need their ëGodí to inspire and to support them, and to protect their ëlifeí. Therefore, the notion of value, often defined using different philosophical approaches to life, becomes one of the fundamental notions in the life of each human being and each society. It is fundamental in the process of defining what is ërightí and what is ëwrongí, i.e. the process during which human beings attach certain values to the desirable objects. Manís activity is mostly focused on values. His/her different meaning of the concept of values is the result of the different culture in which he/she lives. Culture and the environment, particularly the school environment, are in a permanent state of co-evolution. The process of co-evolution leads to the development of local, regional, national and supranational levels. This approach coincides with the understanding of values by Guth and Tagiuri (1965) In the authorís opinion, it should be a set of universal values accepted by all those involved, i.e. parents, pupils and teachers, which is then incorporated into the pedagogical process in a given school. Schools are in a difficult situation due to diametrically opposed views and opinions. In many cases, extremely different attitudes to life and morality exist, but a certain kind of consensus must be reached in any school. It is particularly important during the early stage of education. This stage is of decisive importance when it comes to shaping attitudes in children, especially taking into account the decreasing role and influence of the family and the widespread family crisis that can be observed in general these days. But a school is under a very big influence of two streams of values one coming from the pupilís family and the second one coming from the universal theory represented by official bodies involved in the educational process. The working (prototype) definition of values for the purpose of this paper is that values are a conceptualisation of the desirable.
Research Methodology
The research method, deeply rooted in phenomenology, applied in this case consisted in the deep qualitative analysis of different available documents. The analysis was to answer questions about the content of books and official documents related to values education at the primary level of education. It is a kind of ëphroneticí approach to research (Tracy, 2013) , based on the collection and systematic analysis of data.
Any document may be analysed by a researcher in order to acquire the sought after knowledge (Marshall & Rossman, 2006; Tracy, 2013) . This is particularly the case of written and audiovisual documents which contain the data needed to carry out the research. In this case, the analysis of written documents was applied. According to Merriam (1998) , a researcher deals with public and private documents in the research process. In this case, the analysed documents were of a public nature: acts of law, regulations of the Ministry of National Education, available textbooks for pupils and teachers used in the early stages of primary school education, examined from the point of view of values education.
Research Results

Values Education as Reflected in the Core Curricula and Other Legislative Acts
The analysis of the core curricula for pre-school education and the first stage of school education (a term used for education starting in a kindergarten up to the third form of primary school) shows a remarkable lack of direct values education.
The ten basic aims of pre-school education in Poland includes building ìa system of values and educate children so These are vital aims and notable subject areas, but a core curriculum is designed, first of all, for teachers and parents. Attention of these two groups in particular should be drawn to values education.
The core curriculum refers to traditional education for the environment and, in particular, respect for plants and animals: ìA child leaving a kindergarten and starting education in a primary school: 1) can name plants and animals that live in different natural environments, e.g. in the field, meadow, forest; 2) knows what conditions are vital for the animals to develop (living space, safety, food) and for the plants to grow (light, temperature, humidity); 3) can describe the changes that take place in the life of plants and animals in different seasons of the year; knows how people can protect them and help them, e.g. survive winter.î (Regulation of the Minister of National Education Annex No. 1, p. 4 (as of December 23 2008), Journal of Laws, No.4, item 17 (as of 15 January 2009). It is a typical atomistic approach to environmental education in school curricula with a focus on passive education, not on actions and pupilsí activities. But maybe, at this stage of development, we should understand that children simply respect the environment that surrounds them and that they should wish to live in it so as to appreciate its positive aspects through their own actions and experiences. For a child at this stage of education, theory about the environment seems to be unimportant. What seems to be interesting is the opportunity to be in a direct contact with nature, to feel and to experience the natural environment personally and to consequently become aware of its significance to human beings.
At the level of early childhood education, the core curriculum is divided into two parts, which defines the levels of pupilsí performance after the first and the third forms. The pupilsí performance level after the first form has been isolated so that the continuity with pre-school education is secured by what is a typical traditional approach.
It indirectly considers values which include the appropriate attitudes within specified general aims, which indicates that the aim of education at his stage is to ìshape pupilsí attitudes that will ensure efficient and responsible functioning in the contemporary worldî ( In the part called ìEthicsî, at the end of the first form, the core curriculum presents the school tasks regarding ethics in the following way: ìIntroduce children to important ethical values using fables, fairy tales and stories and also observations of everyday life. At the end of the first form, the pupil: 1) observes the rules existing in the childrenís community (cooperates in games and task situations) and in the world of adults (addresses adults politely, gives seat to the elderly on a bus, picks up dropped objects, etc.); 2) knows that it is unacceptable to satisfy oneís wishes and desires at somebody elseís expense; does not damage the environment; 3) is aware of the fact that truthfulness is important, tries to oppose lies and backbiting; 4) knows that it is forbidden to take somebody elseís property without permission, remembers to return borrowed things and does not destroy them; 5) helps those in need, also in everyday situations; 6) knows that people live in different conditions and for this reason, one should not boast of being rich or tease children who come from unprivileged backgrounds.î (Regulation of the Minister of National Education (as of December 23, 2008) on the core curricula for pre-school education and general education in individual types of schools. Annex No. 2 p.10 published in the Journal of Laws No. 4, item 17, January 15, 2009). The expectations for a child finishing third form are in principal specified in a similar way. Responsibility for the environment, its protection and respect for it is treated perfunctorily. The trite statement ëdoes not damage the environmentí says nothing. It specifies no essential tasks for education in this respect. Instead of starting with personal experience and everyday life observations of the surrounding world, values are planned to be introduced to children through fables, fairy tales and stories.
Regrettably, attention is given mainly to the theoretical knowledge about the environment and the natural phenomena that occur in it.
Values Education as Reflected in Textbooks
As a result of the subject matter analysis of one of the textbooks which consisted in a detailed analysis of the task contents, instructions, illustrations, teaching aims and tasks for individual stages of a primary school, it can be stated that teaching of valuerelated topics is carried out in two ways:
(1) through open and clear indication of certain values in individual texts and tasks; (2) by making hidden and indirect attempts to teach values or presenting and promoting appropriate attitudes and social behaviour.
Unfortunately, in many cases the discussed textbook teaches or transposes obvious anti-values. These are, in particular, attitudes that do not meet the challenges of the contemporary world and are contrary to the generally accepted social, family and individual values in a given society.
Below are the most prominent values listed according to the categories adopted by the author:
(1) attitudes: tolerance towards others, taking care of oneís health, respect and care for the environment; (2) standards ñ in particular, social standards: patriotism, safety, freedom; (3) personal qualities: honesty, truthfulness, loyalty, responsibility, understanding the other person; (4) material and non-material goods: family, friends, natural environment, knowledge, health and strongly emphasised family and national tradition; (5) aspirations: work, here ñ the fact of doing some work, social sensitivity. Unfortunately, the analysed textbook also contains numerous elements that will have a negative influence on pupilsí attitudes and social behaviour in later years. It may seem they are insignificant or that the author attempts to exaggerate the problem, but this is not the case. Some of them are quite serious, often hidden behind common stereotypes and prove that value-related topics are too often ignored.
Poem ìChristmas Treeî. The content of this poem is totally at variance with the principles of education for sustainable development ñ it adheres to the hedonistic principle of thoughtlessly satisfying the needs and pleasures of human beings regardless of the consequences for the environment and its welfare. In this poem, a living tree complains that although it is Christmas time, it is still standing in the forest instead of a living room, fully decorated on this occasion. It is in contradiction with the principle of environment protection and recognition of the right of all the environmental elements to coexistence.
Stage Adaptation ìThereís no Place like Homeî. This stage adaptation portrays a dog and a pig in an extremely negative way, clearly emphasising those features which are related to the animals based on prejudice and stereotypes. This type of presentation is more likely to evoke feelings of contempt rather than respect for animals. And how does that compare with the schoolsí obligation to help educate young persons without prejudice, not only against people of different races and cultures, but also all living creatures that coexist with us on Earth?
Poem ìWhat is Daddy for?î. This poem shows extremely traditional parental roles. Mother is busy doing housework, and father is responsible for hard work and earning money. Such a presentation of a fatherís role clearly implies a lack of interest in his own children and the fact that he does not like spending time with them. It is a totally irresponsible approach to the role of a father in a family. The father is presented as a machine to earn money and pander to his childís whims.
Poem ìLittle Hareî. Some examples show a traditionally negative picture of some jobs or professions, for instance, the job of a hunter is not to take care of animals but to kill them. But a hunter is also a person who takes care of animals, feeds them in winter etc.
What is more, the picture of a family presented is very traditional ñ the family consists of father, mother and children. In todayís society, single mothers or fathers, bringing up their children alone, are quite common, and the idea of a family as described above automatically puts children brought up by single parents under a lot of stress and makes them feel insecure, which is unacceptable. These examples show the need for greater awareness to include value-related topics in school practice, or that the focus in school work on values in an open and obligatorily manner is low.
Discussion of the Results
The analysis of the core curricula for pre-school education and the first stage of school education up to the third form of primary schools show the complexity of the issues raised by the author. Based on the analysis of available materials and conversations with pupils, values education in Polish schools appears inadequate. It is evident that the attitude with regard to this issue is purely superficial. In a genuine and well-designed programme of values education, there is no place for the glorification of anti-values. The panorama presented here shows a lack of genuine understanding of the issue. And even if it is assumed that this programme is being carried out to a certain degree, it is based on a deeply rooted anthropocentric attitude of values. Anthropocentrism comes out from each analysed element of the core curricula and the textbooks. However, the 21 st century demands quite a different approach to these issues (Laszlo, 2009 (Laszlo, , 2010 (Laszlo, , 2012 .
The regulation on psychological and pedagogical assistance also seems to be a peculiar oddity ñ it shows how far the issue of pupils with special educational needs has been separated from ënormalí pupils. A pupil with special educational needs is treated as a special ëassetí that must be taken care of. But a pupil with special educational needs should be treated according to the same rules as the other pupils so that the pupilís comprehensive development is promoted. The education law should be constructed in a way that makes every pupil, regardless of his/her intellectual level, be subject to the same procedures and principles. If any disability is to be treated ënormallyí, no separate laws should be passed, as it is a sign of a specific treatment. The traditional approach to some social problems and phenomena must be definitely abandoned. A stereotyped perception of the world and the surrounding reality must be prevented. The tasks of education can be easily developed for individual stages. Berliner Billdungs programme is an example of a simple programme that meets the demands of modern pedagogical approaches. The tasks and aims of the pre-school education for the city of Berlin have been defined as: (1) learning about oneself, (2) learning about oneís existence in the immediate surroundings, (3) the childís skills and abilities and (4) teaching methodology. The programme centres on the child and the immediate surroundings in which the child lives as well as on achieving the teachersí specified aims and goals. The following educational areas have been identified: (1) body, exercise and health, (2) social and cultural environment, (3) speech, ability to read and write, (4) artistic forms, (5) music, (6) mathematical skills and (7) scientific and technical experiments. The programme also includes instructions on how to cooperate with parents, emphasising the role of team work and the quality of communication.
The essence of education at this level is seen, first of all, in: childrenís active participation, their acquisition of social experience, the sensory process that takes place during this stage and the fact that learning should be fun for them. This programme also emphasises and accepts the similarities and individual, social, cultural, ethnic and religious differences between children.
What makes this programme really important is the fact that the didactic planning is open and adjusted to childrenís capabilities. All this is done to make a child feel good in a kindergarten, to make the childís stay in a kindergarten enjoyable so that the child looks forward to going there again and to make it a place where a child can develop comprehensively. However, the most important difference between this programme and the Polish one lies in the emphasis on the observation of a child, maintaining records and passing the information on to parents as well as particular emphasis placed on the tasks and instructions for teachers working in each of the educational areas. The programme simply obliges teachers to analyse the childís situation, his/her progress and achievements in cooperation with parents, other children and all the kindergarten staff. Kindergarten is treated as a place where a child starts to learn how to understand democracy, his/her rights and the rights of others.
Implications for Practice
Only a fool cannot see that the world is changing (Laszlo, 2010) . However, few of those responsible for the Polish education school notice these changes. In the authorís opinion, the Polish school and Polish educational paradigm still look backward and rely too heavily on its achievements and merits. What is the most important ñ the future and the tasks related to it. We should not focus mainly on the examination and test system, the educational added value, and to be more precise, the examination added value, a mathematical result. In that case, the essence, that is, the child and the spiritual aspect related to a child is lost. We should care care well enough about the childís spiritual, moral and emotional development. Schools should intrinsically prepare young people to functioning in a modern democratic society by showing the tasks they will be expected to perform in the future. We should be ready to deal with values, the most essential aim of education which constitutes the basis for education for sustainable development. Polish schools would like to be perceived as modern schools dealing with numerous aspects of human life. This shows that Polish educational system needs to adopt a new paradigm, a paradigm based on pupilsí actions and activities stimulated by teachersí activity. It refers to the new paradigm of science (Rozov, 2009 ). Rozovís paradigm is based on action and aims to employ actions to stimulate the development of science. Rozovís metaphoric wave of change includes increasing human knowledge based on experience. Indirectly, he emphasises the importance of values of society in socio-cultural development.
What needs to be changed is the system of teacher education and teacher professional development. Teacher education must be reoriented towards the challenges and tasks of education for sustainable development. Such changes require a full acceptance of teacher training institutions, including universities and other higher education establishments, regardless of their widely understood autonomy. In this case, autonomy must be subordinated to strategic goals which are more important to social development than any kind of autonomy. Universities and other higher education establishments must help to solve problems and not be a problem themselves. On the basis of the research previously carried out in the area of understanding the notion of values and different ways of teaching values by teachers in secondary schools (⁄wita˘a, 2010) , it can be stated that teachers do not understand the nature of the problem and its significance. The percentage of teachers who cannot answer the question about how they teach values in their subjects is definitely too high. It means that Polish teachers focus mainly on passing knowledge and pay no attention to the issues related to the process. The situation at other levels of education seems to be similar.
Today, we need a school programme that will, first of all, meet the expectations of future generations. This means that teacher education and school curricula should be changed towards sustainability. The United Nations Decade of Education for Sustainable Development is coming to an end, and, in Poland, sustainable development should not be, still, mistakenly limited to environmental education.
